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Introduction to the School-Based Teacher 
Development II (SBTD II) programme for teachers of 
Grades 7–12 
The School-Based Teacher Development II (SBTD II) programme is key to UNRWA’s 
Education Reform Strategy. The programme seeks to improve teaching and learning 
practices in UNRWA classrooms through developing interactive pedagogies (ways of 
teaching) that will engage students of Grades 7–12 more effectively in their learning. 
Together, the SBTD II programme for teachers of higher grades and SBTD for teachers 
of Grades 1–6, are paving the way for comprehensive in-service training for all UNRWA 
teachers. There are six Open and Distance Learning Modules in the SBTD II programme. 
Each Module focuses on a different aspect of teaching and learning with a specific 
focus on the teaching of Maths, English, Science and Arabic for Grades 7–12. Together, 
the Modules, Units, Activities and Case Studies in the SBTD II programme provide an 
overview of many different approaches and ways of developing quality teaching and 
learning in all classrooms in UNRWA schools. 

The SBTD II Modules are interactive and ask you, the teacher, to reflect on your 
practices, to try new approaches and to consider the impact of these approaches and 
practices on your students’ learning and motivation.
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Introduction to Module 1: Developing Active 
Pedagogies
Unit 1: Creating a variety of active teaching and learning strategies
The first Unit in Module 1 begins by examining how the teacher’s role and ways of 
working have developed over the years and what impact this is having on students’ 
learning and achievements. The notion of learning being an ‘active’ process is at the 
heart of this Unit and Module. It will ask you, as an English teacher, to examine what 
you currently do in your classroom through reflective exercises, and provide, through 
Case Studies and Activities based in the English classroom, a range of interactive 
strategies (such as brainstorming and working in pairs and groups) to make your 
teaching more active and engaging for students.

Unit 2: Exploiting the local environment as a learning resource
This Unit looks beyond the classroom to explore the local physical environment and 
the community as rich linguistic resources to enhance the active nature of teaching 
and learning English in school. The Unit’s Case Studies and Activities focus on 
different ways to use local resources, such as having English-speaking experts from 
the community to share their expertise with the students, stimulate their thinking 
and broaden their outlook. These approaches will show students how English is a real 
means of communication, rather than just another school subject.

Unit 3: The learner-centred, educationally stimulating classroom 
environment
This Unit looks at how English teachers can manage and organise their classrooms 
so that they are more interesting and stimulating, and so that they support students’ 
learning and build their self-esteem. The Unit examines different classroom layouts 
and considers how you can use displays to stimulate interest and promote thinking. 

Unit 4: Developing professional knowledge, skills and 
understanding
This Unit explores the ideas and beliefs behind continuing professional development 
(CPD) for English teachers. It examines how important it is for teachers to be open to 
new ideas and ways of working, and to always strive to improve their understanding 
of teaching and learning towards ensuring that more students are actively engaged 
in learning and gain in self-confidence. Through the Case Studies and Activities, you 
will be encouraged to reflect on your practice by planning, sharing and trying out 
new ideas with colleagues, thus building up communities of practice where teachers 
support and help one another.
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Module 1 Unit 1: Creating a variety of active teaching 
and learning strategies
Introduction
Welcome to this School-Based Teacher Development II (SBTD II) for English teachers 
of Grades 7–12, which aims to help you develop and improve as an English teacher. 
A similar programme has been written for teachers of other subjects and it is hoped 
that you will be able to team up with some of these colleagues during the course of 
your studies. Like other professional occupations (architects, lawyers and doctors, for 
example all teachers need to keep abreast of new ideas and developments. These may 
relate to subject knowledge (what you teach) or to your pedagogic practice (how you 
teach). For example, you may need to explore how Information and Communications 
Technologies (ICTs) can have an impact on learning English. You might consider 
exploiting different modes of electronic communication that are now often used in 
day-to-day life – social media for example – for the purposes of developing reading 
skills.

In all areas of the curriculum there have been significant pedagogic changes. 
In English, there is now a much greater focus – worldwide – on developing 
‘communicative’ skills that involve far more interaction between the teacher and the 
students, and between the students themselves. Similarly, across the curriculum, topics 
such as human rights and globalisation have gained more importance. You will need to 
develop new pedagogic strategies and ways of working in your classroom to support 
these new approaches and to help students gain a deeper understanding of the issues 
relating to these topics. You are a part of this broader education of your students and 
you will be encouraged to think of the use of English beyond your classroom and your 
greater role in developing the ethos of the school as a whole.

There has been a change of emphasis in education towards students being more 
actively engaged – both physically and mentally – in their learning. This has been 
driven by developments in our understanding of the way the brain functions in the 
learning process. The old idea about each of us having a fixed intelligence has been 
discarded. It is now thought that we are not born with one predetermined intelligence, 
but, given the right conditions, we are all capable of learning a great deal more than 
was previously thought possible.

Your role as a teacher is, and has always been, to do your best for your students in 
helping them achieve their full potential. 

The importance of this ‘active’ learning, which includes students problem solving and 
asking and answering their own questions, has come increasingly to the fore in recent 
years. Talking about ideas and engaging cooperatively with others in carrying out 
tasks makes students more effective learners. However, if you have a large number 
of students in a small classroom, you may be of the opinion that more passive 
approaches, such as students sitting quietly in rows listening to the teacher, appear 
to have advantages. Indeed, some students will progress under this approach, but 
many others will not. Furthermore, those who would progress would do so under any 
approach – and may well do better under a different one. The evidence suggests that 
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it is possible, even with large classes, to develop more active approaches to learning. 
As a result, students’ achievements improve, but these approaches also provide a 
good foundation for learning later in life. Most jobs in the future will require people to 
be flexible, capable of learning ‘on the job’ and able to apply new knowledge quickly 
and effectively. Just think about the changes in communication technologies over 
the last two decades and how you have had to respond. This sort of adaptability will 
be needed in most jobs, and schools have an important responsibility to ensure all 
students will have the necessary capabilities. 

Although these are not necessarily new ideas, they have not always been fully 
recognised in many schools and educational systems. Therefore, this Unit looks at what 
you understand by ‘active learning’ and how to develop it in your classroom.

 ICT can have an impact on the way students think about the usefulness of English as a means of 
communication.

Teacher Development Outcomes
By the end of this Unit, you will have developed your:

•  awareness of the links between active pedagogic strategies and improved 
students’ learning in English;

•  understanding of and ability to use more active pedagogic strategies, such as pair 
work, to promote meaningful interaction between students in your English lessons.

The teachers participating in this programme have a variety of backgrounds and 
experience. Some of you have taught for many years; others have more recently 
become teachers. Some of you may already be confident with some of the approaches 
and activities that this programme considers, and it will be important for you to share 
this experience with other colleagues. But even the most experienced teacher can 
refine and improve their practice. It is hoped that the ideas presented here, even if you 
are familiar with them, will stimulate your thinking and inspire you to experiment.
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Activity 1 asks you to spend a short time reflecting on your own classroom practice.

Activity 1

Think about your usual classroom practice, that is, what you usually do when 
you are teaching. 

The checklist below includes 15 statements about actions and approaches 
regarding teaching. We want you to tick one of the five boxes for each 
statement. The boxes range from ‘Very often’ on the left-hand side to ‘Never’ on 
the right. So, for example, if you decide, having read the second statement, that 
students very frequently share their ideas with you and with other students, 
then tick the box on the left (‘Very often’).

As you work through the statements, think about why and when you use the 
approaches listed. Also, think if there are any approaches that you don’t use very 
often. If so, why do you think this is? 

Look at your answers and notice whether they are mostly at either the ‘Very 
often’ or the ‘Never’ side of the table. Would you say the results indicate that you 
have a moderately active classroom or a more passive classroom?

Teacher self-assessment for active learning Checklist
Please put ( ) under the suitable heading alongside each approach.

Action/approach Very
often Often Sometimes Rarely Never

1. Students are highly involved in 
class activities, including formative 
assessment.

2. Students share their ideas with each 
other and me.

3. Students can relate new concepts to 
their own lives.

4. Students work in small or larger 
groups when solving problems.

5. Students use a range of resources 
to help them find information and 
develop their ideas, for example 
using library resources or English 
dictionaries.

6. Students prepare with a partner or 
group before sharing ideas with the 
class.

7. Students debate issues and 
viewpoints.

8. Students collect information that 
extends across subject areas or links 
topics.
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Teacher self-assessment checklist.

9. Students suggest possible problems 
that can be addressed.

10. I help students to explore, extend 
and connect their ideas.

11. I give support for solving problems, 
but do not give away the answers.

12. I relate new information or 
problems to what students have 
already learned.

13. I ask questions that encourage 
students to think.

14. I provide diagrams or pictures to 
make information clearer.

15. I use technology such as video and 
the internet to motivate students 
and facilitate understanding.

Comment
The checklist in Activity 1 is designed to open up your thinking and discussion about 
your classroom practice. There is no precise response that is right or wrong. If you 
replied ‘Very often’ to all 15 statements you might be seen as a ‘super teacher’! You 
would not expect any teacher to be doing all those things very frequently. However, 
if all your responses were ‘Rarely’ or ‘Never’, then perhaps your teaching style is too 
passive and you are not providing enough opportunities for students to actively 
engage in learning.

Now read Case Study 1, which describes one English teacher’s practice when teaching 
an aspect of grammar. The teacher, Sami, was keen to use more interactive teaching 
and planned this lesson to involve all the students at a level they could respond to.

Case Study 1
Sami was teaching Grade 7 in Safad School in Damascus, Syria. He wanted to develop 
his students’ knowledge of comparative and superlative adjectives. 

Sami discovered a text on the internet describing different animals found in Canada 
that was full of adjectives. He decided this would provide excellent additional practice 
to the textbook exercise, which used only a limited number of adjectives. His objective 
was to get his students to find all of the adjectives in the text and discover their 
meanings on their own. To extend the activity, he set his students the task of filling in 
a chart with examples from the text of basic adjectives, comparative adjectives and 
superlative adjectives. Then he asked them to use each of the adjectives in comparing 
animals of their choice. 
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Sami’s first objective was to get them to realise that they did have some knowledge 
about the topic from previous lessons. So, in preparation for the lesson on the 
Canadian text, he asked the students, for homework, to make a list of all of the animals 
they already knew in English and any words they knew that could describe these 
animals. 

In the lesson, Sami began by getting the students into pairs. He asked each pair to 
make two columns headed ‘Wild animals’ and ‘Pets’ in their books and work together to 
fill in as many names of animals as they could think of. After five minutes, he asked the 
pairs to share their list with the pair behind them. 

Sami now gave out the text about Canadian animals. He asked the class first, in English, 
what they thought it was about by looking at the photographs that illustrated the 
text. He asked them to skim through the text and draw another two columns in their 
books this time headed ‘Name of animal’ and ‘Description’. The class were to list as 
many animals from the Canadian text as they could and add adjectives that described 
each of these animals. Then, the students were to choose three animals from their 
own locality and write three sentences comparing them to three Canadian animals 
mentioned in the text.

Sami now read the text aloud and the class listened carefully. He explained that he 
would stop abruptly mid-sentence and when he did this the class had to pick up and 
read the rest of the sentence from where he had stopped. This meant that they had to 
follow the text very closely as he read. Sami stopped suddenly six times in the course 
of the reading and they enjoyed picking up the reading where he had stopped. 

Next, he read the text again and asked the students to raise their hands if he read out 
the name of an animal. Then Sami read it again for a third time. This time, students had 
to raise their hands if he read a word that described one of the animals – every time 
he used an adjective. In effect, he had encouraged the class to listen to the text being 
read aloud three times with complete concentration.

Next Sami showed them a completed list of animals and adjectives found in the text. It 
looked something like this:

Canadian animal Description

Arctic fox Brilliant white, small

Atlantic puffin Short, vibrant orange feet
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Bald eagle Hooked beak, vicious talons, super vision

Beaver Flat tail, large teeth, thick fur

Bison Fast, shaggy

Black widow
spider  Poisonous, orange, brown and white

Common
garter snake Striped, slithery

Chipmunk  Striped, stretchy cheeks

Flying squirrel Agile, nocturnal

Killer whale Huge, sociable, heavy

Sami then asked the class to think about comparing the animals and, working in pairs, 
to make some comparative statements, for example:

The killer whale is much bigger than the arctic fox. It is one of the biggest whales in the 
world. 
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He gave the pairs 100 seconds to think of three comparative statements. Sami then 
wrote a model sentence on the board using language the students had met before:

He asked them to write a minimum of three sentences and a maximum of ten 
sentences in the remaining ten minutes of the lesson using this sentence structure and 
the words they had met in the text to help them. They wrote sentences such as:

I am quite fond of .................................................................. because they are  
.................................................................. but I much prefer ...............................................
................................................. because ......................................................................................... . 

I am quite fond of Arctic foxes because they are brilliant white 
in winter, but I much prefer bison because they are bigger and 
faster.

Sami wanted his students to bring together all of the language they had learned in 
the past few lessons – adjectives, comparatives and superlatives. So, he gave them 
the homework task of finding an image of an animal and writing a complex sentence 
about it, using as much of the English they had been studying in the last few lessons as 
they could. He showed them this example:  

The Beluga whale has the most flexible neck of all whales and can turn its head 
in all directions. It is greedier and noisier than the killer whale and you can hear it 
through the bottom of a boat.
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Comment
Sami, the teacher in Case Study 1, could have just stood at the front of the class and 
told the students rules about adjectives. But he felt that when the students were 
passive they remembered less. He knew it would be much more effective to adopt an 
active approach to their learning. Sami used a fairly simple idea and way of working 
to allow students to share their own ideas and develop their understanding of 
comparative adjectives together. He knew that they could learn from each other and 
that they might enjoy the lesson more if the tasks he set challenged them to think for 
themselves. Sami also noticed that sometimes the students listened more attentively 
when a peer was talking rather than the teacher. You will have noticed that he used 
time limits – he set them a task to do in 100 seconds, for example. The time limit gave 
the activity drive and purpose and helped to keep his students engaged.

Look again at the checklist from Activity 1. Which of the approaches do you think Sami 
used?

Understanding the value of active approaches to teaching and 
learning
Why is there so much emphasis on ‘active’ learning today? 

There are two important reasons. First, there is increasing evidence from psychologists 
and brain scientists that we learn more effectively when we have to actively participate 
in the learning process. Think about these two possible scenarios in your own 
professional learning.

Scenario 1: You go to a lecture theatre and someone lectures you on how to teach 
grammar effectively.

Scenario 2: You have a short lecture on a particular way of teaching grammar. 
Then, working with another teacher, you plan a sequence of lessons 
experimenting with this approach. Each pair of teachers then shares 
their plans with everyone else. The whole group discusses the different 
merits of the approaches adopted.

You can see that Scenario 2 is a much richer, more active teaching approach than 
Scenario 1. Recent research suggests that different parts of the brain work together 
to try to make sense of the world. All the time we are trying to put together the 
‘connections’ that make for understanding. Have you had the experience of puzzling 
over something for a while and then suddenly the pieces fall into place and you can 
see clearly what is meant? When this happens, you understand, you have learned 
something. In the language of ‘learning theory’, you have ‘constructed’ knowledge. 
That is why dialogue is so important in learning. You often need to talk with someone 
to help you make the connections and construct knowledge. This can happen in 
formal settings but also in chance meetings in the staffroom. For example, two English 
teachers might be talking about texting in English:
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In one sense, this is something teachers do all the time. The process of asking 
questions creates a form of dialogue that structures learning. One of the most 
gratifying experiences for a teacher, after they have asked a student a number of 
related questions, is when the student suddenly says, ‘Oh, I see!’ or ‘Now I understand!’ 
Your interaction or activity has helped that student to learn.

Active learning means giving each student as many opportunities as possible to 
participate fully in the learning process. Of course, this makes demands on you as the 
teacher. Though the English input you give is essential, it means you have to create 
opportunities when the students can use the language you teach for themselves, 
for their own purposes. What you think you have taught them and what they have 
actually learned are very different things. You will only be able to check their learning 
if you plan to allow them to use the language themselves. You have a whole class 
to deal with, not just an individual student, and so you need to develop and use a 
range of teaching or pedagogic strategies to achieve this. One strategy is to organise 
students to work in pairs or groups so that they can share ideas and help each other 
to understand what they are trying to learn. As the students work, you can move 
around the room listening to their spoken English, helping with pronunciation and 
questioning them if they are struggling to understand. They may want to ask you 
questions to help their thinking. You may also often stop the whole class to explain 
something or to ask a pair to share something they are doing well – demonstrate a 
role play for example. It is clear that whole-class teaching can be an important part 
of the active learning approach, but if you are only using whole-class teaching, if 
some students never have the chance to talk about their learning, then their learning 
achievements will be limited. There are research studies that show the classes of 
teachers who use a variety of pedagogic approaches outperform those of teachers 
who only use whole-class teaching.

A second reason why active learning is so widely accepted and advocated now 
is rooted in a human-rights dimension. Students need to be given the very best 
opportunities to achieve in school. Their life chances depend on this. As an UNRWA 
teacher, you are familiar with the concept of students’ rights and you will be 
committed to providing quality teaching that enables students to achieve their 
full potential. You want them to be confident, innovative, questioning, thoughtful, 
tolerant, open-minded people, upholding human values and religious tolerance, proud 
of their Palestinian identity and contributing positively to the development of their 
society and the global community. These are big ambitions, but the seeds of personal 
development are planted in the home and in the school.

Teacher A: What does this LOL mean at the end of a text message? I assumed it 
meant ‘lots of love’ – like at the end of a letter.

Teacher B: Yes, it does often mean that, which is why people get confused. In 
texting, language is often abbreviated. LOL in a text means ‘laugh out 
loud’, as in ‘that made me laugh’ or ‘isn’t that funny?’
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Look now at Case Study 2, which shows how one teacher applied some of these ideas.

Case Study 2
Jihad was teaching a Grade 9 class the topic of ‘Health and fitness’ in Jordan. They had 
first met the topic in Grade 8. She wanted to find out what they already knew about 
the topic and the vocabulary they could recall from the previous year. 

Having introduced the topic, Jihad divided the students into five groups. They were 
to brainstorm everything they knew – words or phrases in English – about illness. She 
asked that each group appoint a scribe and someone else to feed back to the rest of 
the class. 

In order to structure the activity, she gave each group a subtitle to focus their 
discussion:

•  Why we get ill
•  How you feel when you are sick
•  Types of illness 
•  Precautionary measures
•  Advice to help sick people get well

After ten minutes, she told the class that they had two minutes to prepare to feed 
back all of the language they had come up with. She recorded what they fed back on a 
large, whole-class, mind map at the front of the class, which she began like this: 

A class brainstorm (or mind map) can involve all students and help share knowledge between 
students.
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Comment
You might like to think, and discuss with other teachers, how Jihad might have 
continued that lesson or series of lessons. She had given her students a good start! 
Her activity, just as in Case Study 1, was enhanced by setting a time limit and helped 
Jihad to inject a sense of urgency into the start of the lesson. The brainstorming helped 
to get the students thinking about a new topic and gave Jihad some insight into the 
kind of knowledge the students already had about illness and the vocabulary that they 
used. The main purpose of the brainstorm, however, was to show the students that 
their teacher does not hold all of the knowledge; that they can discover the meaning 
of words for themselves. This is an important step in beginning to build students’ 
independence and confidence, vital skills for becoming good linguists.

Using pair work
In Case Study 1, Sami used pair work as a means of getting students to talk in English 
and to think for themselves. This can be an especially useful way to work if you are 
teaching a large class and/or have restricted space in the classroom. It is important to 
think about the way the pairs are formed. For some activities, the pair might be two 
friends or two students who normally sit together in the class (A pairs). For other tasks, 
you might have confident students pairing with those who are less confident (B pairs). 
Sometimes it might be the more confident students who make a pair so that they can 
move forward faster (C pairs); this can allow you more time to work with the pairs who 
need more support to help them grasp the ideas and concepts being taught. 

You may remember that Sami used a ‘twos to fours’ technique for the Canadian text 
about animals; the pairs joined with another pair to make groups of four. They then 
shared ideas between these two sets of pairs. The crucial factor here is that each pair 
had had time to consolidate their ideas before bringing them to the larger group of 
four. This enhanced the quality of their discussion.

Combining pair work and group work in the ‘twos to fours’ approach has many 
advantages for you and  for the students. Firstly, it is easier to manage. Secondly, and 
more importantly, it ensures that every student has to participate by speaking in 
English and every student has to engage from the beginning. This helps develop what 
some people have called ‘deep’ learning, that is, it is not superficial where students are 
just, for example, copying a list of verbs from the board or memorising verb endings, 
unsure of what the verbs mean. The key process of ‘constructing understanding’ is 
significantly helped by discussion. The more a student talks and listens, the more ideas 
begin to form in their mind. 

Putting students into pairs or groups requires you to be organised and clear about how 
to do it and about the purpose of the groups. The tasks need to be relevant to what 
you want the students to learn and your instructions to them need to be clear.
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Getting students to look at a text in pairs or groups will increase the number of ideas they come up with.

Activity 2

This Activity asks you to plan and teach an English lesson that uses 
brainstorming as an opening to the lesson. The brainstorm will give you insight 
into what your students already know about the topic. 

Choose a topic that you are going to teach very soon. Here is what you need to 
include in your plan:

•  The title of the topic being studied.
•  How you will explain to the class what a brainstorm is.
•  How you will do the brainstorm. Will the whole class do it together with you 

writing their ideas on the board or on a large piece of paper? Or will you 
have different groups each doing a brainstorm and then put these on the 
wall for everyone to look at?

•  The language you hope the students will use in the brainstorm. (Note: you 
can use questions and other prompts, such as pictures, to guide students 
towards certain phrases or vocabulary you have taught them previously.)

•  How you will end the brainstorm session. What will you say to the students 
about how you will build on their ideas in the rest of the lesson or sequence 
of lessons?

•  How you will follow up on the brainstorm. You should use a variety of 
pedagogic strategies in the following lesson to promote meaningful 
communication in English. For example, you might like to include pair and 
group work, structured/guided discussion, drama, writing and/or drawing.

Write this lesson plan in your Programme Notebook, along with your follow-up 
ideas and decide when you are going to teach this lesson.
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After the lesson, reflect (perhaps with a colleague) on how it went. Did the students 
realise that they already knew something about the subject before you launched 
the new topic? Did the brainstorm produce the key vocabulary and ideas? Did all the 
students participate in the brainstorm? How much did it achieve in terms of students’ 
involvement, interest, ideas generated and outcomes of the lesson? 

Are there any strategies you could use that would increase participation in the 
brainstorm? For example, could each student write down some words they know or 
can find in their textbook or dictionary before you begin the class activity (as Sami did 
with the homework task before the lesson in Case Study 1)? Could the students work in 
pairs first to write down three ideas each? If some students are not participating, how 
could you involve them more another time? Note down your ideas, so that you can 
refer to them the next time you do a brainstorm session.

Summary
In this first Unit, you have looked at the rationale for a more active approach to 
teaching and learning English; how it improves learning and prepares students 
to manage their own learning more and more as they grow older and develop as 
linguists, an essential life skill for the 21st century. 

The Unit has focused on ways of grouping students and using brainstorming in English 
as two strategies to make your classroom practice more interactive and to engage 
students more deeply in their learning. 

There are many other ways to make your English classroom more interactive, such 
as using the local environment as a resource (see Unit 2) and making the English 
classroom itself a more stimulating environment for the students (see Unit 3).

As you try out some of these ideas and extend your own skills, you will see the change 
in your students as they become more interested in developing their skills in English. 
They should begin to raise their own questions and want to learn more. As they do, 
the students should become easier to manage because they are fully involved and 
because their confidence in their own abilities will grow.

Finally, as a teacher, you have a responsibility to the students to reflect upon your own 
professional practice in the classroom continually, to ensure it is really supporting 
and encouraging the learning of all the students in the class. You may find the self-
assessment checklist from Activity 1 a useful tool to help you to do this. This notion 
of continuous professional improvement is an important principle around which this 
school-based programme is structured.
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Module 1 Unit 2: Exploiting the local environment as 
a learning resource
Introduction
Learning, and particularly learning a language, as discussed in Unit 1, can be a very 
active process. It requires the learner to engage with ideas and in activities that 
stimulate thinking and develop understanding. Your role as a teacher is to provide 
situations that will encourage deeper learning. It is also important to remember that 
unless the student really uses English for themselves then they will never become 
independent of you, the teacher, and they will not be able to communicate in English 
in later life, once they have left school.

One way of creating a more active learning environment in English lessons is for 
students to look beyond the classroom. Teachers sometimes make the mistake of 
thinking that English can only be learned through contact with English-speaking 
countries. But the immediate, physical world around your school is a rich environment 
that can be exploited in many ways to support your teaching. For example, the local 
environment can provide both the context and content for many cross-curricular 
topics that can be explored through the medium of English. For example, if you 
wanted to look at environmental issues, you could use the students’ knowledge of the 
local area to discover what people in the school and surrounding area do to protect 
the environment. The theme lends itself to practice of the present simple tense with 
adverbs of frequency (for example: How often do people in your class ... turn off the 
water/reuse paper cups/turn off the lights etc.). 

On the human side, local people who speak English could be excellent linguistic role 
models for your students. You could invite a local person who needs to use English in 
their daily life into the school to talk about their job or discuss why learning to speak 
English is an important life skill. You might find a doctor or other health worker, a 
plumber, taxi driver or computer expert, for example. Introducing outsiders into the 
school needs careful management, but it is a good way of establishing school and 
community links. Such experiences always fascinate students, particularly if the person 
is also a parent or relation of someone in the class. 

Using the local environment is not something that you will do all the time, but 
something that you should consider when planning the term or year ahead.

Teacher Development Outcomes
By the end of this Unit, you will have created:

•  an audit of how different resources from the local environment can be used in 
teaching English;

•  a plan on how to carry out a teaching project exploiting the resources of the local 
environment.
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Local people who speak English could be excellent linguistic role models for students.

Case Study 3
Suhail was teaching at Dora School in West Bank. He wanted to find a local context that 
would interest his Grade 8 students while getting them to practise the comparative 
in English (as Sami did in Case Study 1, but in a totally different way and with younger 
students). 

Suhail told his students that they were going to compare and contrast different kinds 
of accommodation in the local area. (This would allow him to get them to use the 
comparative with ideas such as: ‘The apartment is wider than the village house.’ ‘The 
facilities are much more modern.’ ‘Apartment blocks accommodate many more people 
than houses.’) 

Suhail first took the class to the school gate and looked up and down the street and 
made some statements comparing buildings they could see using familiar adjectives, 
for example ‘The block of flats over there is taller than the block of offices opposite’. He 
asked his students for similar statements in English as they surveyed the street in front 
of them. 

Back in the classroom, he presented a map of the area that covered a ten-kilometre 
radius of the school. He had divided the map into ten sections, each of which was 
marked with a letter of the alphabet. Suhail allocated groups of three students one 
of these areas to study. With the whole class, in English, he brainstormed the possible 
criteria the groups were to use in the comparison (size/height of buildings, types of 
accommodation, local facilities and so on). He asked the groups to collect pictures, 
search the internet, look at local street maps using the Google maps photo option in 
English, or use other sources of local information. He explained that they would have a 

To start you thinking about how you can use the environment in your teaching, read 
the Case Study below.
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week for their research and that during the lesson the following Thursday each group 
would present what they had found out. They needed to make at least ten statements 
about their area. In effect, the students were going to become ‘experts’ in the area they 
were allocated to study.

The following Thursday, Suhail gave each group of three a blank chart with the 
following headings:

Area Accommodation Green spaces Commerce Other 
amenities

Their task was to find out from the other groups all of the information they could 
about each area in the survey. Once the students had interviewed at least four groups 
of three, they had to look at their chart and summarise what they had found using 
the comparative, for example: ‘Area A is much busier than area D though it has fewer 
shops. This may be because of the large number of apartment blocks in the area.’

Comment
By using a survey of the local area and using the students’ own local knowledge, Suhail 
showed that students could talk and write about their own experience of the world in 
a foreign language. He also stimulated and interested the students by using a familiar 
context to extend their thinking. 

Students learn best by actually doing things. Suhail was supporting and ‘scaffolding’ 
their understanding by moving them from simple to more complex language as he 
used the data they had collected to introduce and practise the comparative. 

Students surveying local areas.
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Take a walk around your school and/or the local area and note how you could 
use the local physical environment in your English teaching in the coming 
month. For instance, you might want the students to be able to go out and 
collect data, or make a plan of the school grounds or local area. You could look 
at any instances where people are exposed to the English language, such as on 
street signs, adverts, shop windows or goods in supermarkets.

Select an English topic coming up in which you think you could use the local 
environment, for example ‘How we live’, which is a topic in English for Starters 
8 in West Bank and Gaza. Make a plan of how you will incorporate the local 
environment for one or two lessons at the most. This is likely to mean developing 
work not covered by the textbook. Think about the language structures you 
want the students to learn and which aspect(s) of the environment would be 
an appropriate context through which to teach this. Think also how you will 
evaluate your students’ learning.

•  What preparation do you need to do before you plan your lessons in detail? 
•  Make sure that colleagues know what you are going to do and negotiate 

alterations to the timetable if necessary (if you need more time, for example).
•  Check there are no safety issues.
•  Check that you can take the students out and bring them back within the 

time allocated to you for the lesson.
•  Brief the students well about what you plan to do.

Next, write your lesson plan deciding what the main activity will be (for example 
the survey of the area that Suhail undertook in Case Study 3). How long will 
it take and how will you prepare the students? How will you ensure that they 
speak in English and do not just communicate in Arabic all the time? 

Think how you will manage the students if they are going outside: 
•  Will you need to do it in small groups or go as a whole class? 
•  Will you need someone to help you? If so, who? 
•  What will the students do when they are outside? 
•  Do they need to record things and, if so, how will they do this? 
•  How will you use what they have done outside to consolidate their learning 

from the textbook? In other words, how will you link this activity to the work 
set out for this topic in the textbook?  

Activity 3

Exploiting the local environment as a learning resource
Now read Activity 3, which asks you to consider your own school environment and 
surroundings. How might you begin to use them in your teaching?
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How much
 time do I need 

for this outdoor 
activity?

Shall I ask the
School Principal 
for extra time to 

complete
 the activity?

Shall I take the
 whole class together? 
What shall I do if they 

misbehave? Maybe ask 
the School Principal to 

accompany me?

How do
 I explain my 

activity to  the
 class?

Shall I do the 
explanation
 in class first?

Do I need to tell 
parents that I’m 
doing this – how 

will I do this?

How do I show 
that this activity 

links to the work in 
the textbook?

What will I do to 
ensure the class 

speaks in English 
not Arabic?

Issues to consider when planning out-of-class activities.

Next, teach the lesson and make a note in your Programme Notebook of the 
plan and, later, how well you thought it went. When you have taught the lesson 
and evaluated it, find an English colleague who has also done this Activity as 
part of their study of the SBTD II programme. Share your experiences. Were all 
the students fully engaged and communicating in English? Did the lesson go to 
plan? What did the students learn? How do you know this? What would you do 
differently next time? Why?

Benefitting from local people with English expertise
The local environment is, of course, also made up of the people within it, and they can 
provide a rich resource to use in your teaching. For example, as a teacher, one of your 
main roles is to help your students become open-minded and to look outwards rather 
than inwards, so they can achieve personal, social and economic progress in their lives. 
As a languages teacher, you have a responsibility to show the language in action, in 
the real world. There may be people living in the local area, possibly known to the 
students, who can help you with this.

Your knowledge of the local community can help you identify local people who speak 
English who could be invited in to tell their life histories to the class. This might be an 
activity that extends over two or three weeks with someone invited in each week. You 
do not have to find someone who is totally fluent, but someone who has experience 
of having to speak English in their daily life. They will be able to talk about how they 
learned English and what and why they learned, as well as how they use the language. 
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When the visitor came into the classroom, before she began, she invited the students 
to interrupt her either in English or Arabic (if they couldn’t find the English words) with 
questions and comments. 

The students listened attentively and stopped the speaker frequently to ask some 
detailed questions. 

When the visitor had left, they tried to remember everything she had said in a class 
brainstorming session. Reem asked them, in English, what they knew about their own 
family history – their own villages and towns in Palestine.

At the end of the two or three weeks, you could organise for the students to do 
a ‘presentation’ about the English speakers in the local area accompanied by 
photographs of the people they have met, perhaps to another class or even to the 
whole school. Such an approach serves many purposes, not least helping to promote 
community pride.

Now read Case Study 4, which describes how one teacher invited a local woman to talk 
to students about her past.

 Learning from older members of the community who are fluent in English can enliven students’ 
interest in their history.

Case Study 4
Reem was teaching English to Grade 9 at Haifa Preparatory Girls’ School. The class had 
been studying the use of the imperfect – ‘used to + verb’ (for example ‘I used to live in 
Palestine’). 

Reem arranged to invite a woman who could speak English fluently to talk about her 
home village in Palestine. She carefully briefed the visitor about what the students had 
covered and what she was teaching them currently so that the woman would know to 
use lots of examples of ‘I/we used to ...’Before the visit, Reem rehearsed question forms 
and prepared the students to be ready to ask any questions they might have. 
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For homework, Reem asked the students to collect information from family members 
about the places where their own families came from. They had to prepare themselves 
for telling someone else in the class something about their history using the structure 
‘used to + verb’.

Comment
Reem’s students were keen to hear about the visitor’s history and to find out how 
it was that she spoke English though she came from a small village. By briefing the 
woman about the language the class were learning, Reem managed to provide many 
examples of the phrases in use in a natural conversational setting. The students heard 
many examples of the phrase ‘used to + verb’ and became so interested in what the 
woman had to say that they listened with greater attention than they had in previous 
lessons. They did not understand everything she said but much of it they did, simply 
because they really wanted to know her story.

Although it had taken time to set up the visit, Reem thought the effort was worthwhile. 
Among the benefits she saw within her class were increased interest, motivation and 
concentration. She also noticed that when her students were truly interested, they 
were not afraid to ask for clarification or for more information. 

The next Case Study builds on these ideas. It shows how another teacher, Said, used 
the local school environment to extend his Grade 10 students’ social skills by getting 
them to work with younger students.

Using the outside environment needs careful planning. You need to be clear about 
what the students will learn and also take account of the health and safety needs 
of the students. You may need to inform the School Principal and parents that you 
are taking the students out. You may need other adults to help and you will have to 
provide clear guidance to the students about what you expect from them in terms 
of behaving sensibly and respecting the environment or any people they see or 
meet. However, with careful planning, safety considerations and forethought, any 
environment can be used.

As you read Case Study 5, note how Said plans and involves the students in discussions 
and making decisions.

Case Study 5 
Said was teaching English at Jarmaq School, Lebanon. He decided to use his Grade 10 
students to prepare a reading comprehension in the form of a treasure hunt for his 
Grade 8 class, considering that this would be an excellent writing activity for the older 
students. 

First, he got the agreement of the School Principal and teachers to carry out a treasure 
hunt on the morning of the last day of term before the spring vacation. The School 
Principal announced to the whole school that on this day Grade 8 students would 
be moving around the school but that they were doing an exercise for their English 
lessons and that they had his permission.
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Said told his Grade 10 students that they were to create a treasure hunt for Grade 8 
students. He said they should write the clues to the treasure hunt in English and they 
should decide where to hide the clues and how to guide the younger students around 
the school. 

He gave them an overview of the English syllabus Grade 8 students already knew and 
he told them that that the students in Grade 8 were currently working on the use of 
‘must’ and ‘mustn’t’. He wanted the Grade 10 students to construct a treasure hunt 
for small groups of the younger students using as much English as possible from the 
Grade 8 syllabus he had briefed them about. 

Clues were to be placed anywhere within the precinct of the school. The Grade 10 class 
were put into groups and told to create ten possible clues. Said said he would choose 
the best clues and create a route map of where they were to go. The Grade 10 students 
would stand near each clue and, as the younger students approached them, they 
would read out the clue. They would not allow the Grade 8 students to continue to the 
next clue until they had succeeded with the clue in front of them. Each clue included 
directions to the next clue. For example:

Grade 10: Where must you go when you feel thirsty?
Grade 8 (Group 1): We must to go to the … umm … You know, ‘water’ … Ugh!
(This group were not given permission to move to the intended spot until they had 
come up with the word ‘tap’.)

All of the Grade 10 students were given a role. Some read out the clues, others were at 
key places around the school encouraging the younger students to keep on searching 
for the hidden clues. Any Grade 8 group that came back with all of the clues answered 
correctly was given a prize. 

Eventually, Said asked all the students (both Grade 8 and Grade 10), through 
a questionnaire, to evaluate the whole experience, including all of the English 
expressions they had used or encountered while doing the treasure hunt. Said used 
these completed questionnaires when he reflected on the activity.

Grade 10 students working together on treasure hunt clues for their Grade 8 peers.
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Comment
Through this activity, Said demonstrated to his students how English was a means of 
communication rather than simply a school subject (this will be elaborated on further 
in Module 4). He appealed to their natural desire to compete so that they forgot they 
were in an English lesson and just tried to communicate their meaning in any way they 
could. He also took into account the fact that students tend to respect the efforts of 
their peers and pay attention to other students in a different way from their teachers. 
He also addressed the issue of social responsibility by getting the older students to 
support and design materials for younger peers. 

Developing students’ empathy with their local area can have wider reaching positive 
effects than just their education. They will begin to see the linguistic richness around 
them, which often goes unnoticed in the daily rush of going to school, doing chores 
and socialising with friends.

This programme is about teacher and school development. The last Activity in this Unit 
asks you to work with any other English teachers in your school who are doing this 
programme to brainstorm how you might make more use of the local environment 
and community in your teaching. 

Activity 4

First think about the syllabus you and your English colleagues will be teaching 
over the next semester. Work with a colleague – or a group of English colleagues 
– to think about how you could use the environment in different ways. You may 
want to develop a different idea for each grade, rather than using one idea for all 
grades. Draw a grid like the example below:

Grade Local resource to be used Nature of use

7 Area of the playground Grammar in action games

8 The playground or school hall PE activities in English

9 The school hall Viewing of an English or American 
film

10 A science laboratory Doing an experiment with Science 
colleagues, but speaking only in 
English

11 A local trader who has to use English Using quantifiers (‘some’, ‘many’, ‘a lot 
of’, ‘a few’)

12 Visit to a local factory where English 
is used

Ask English-speaking managers about 
the sort of work young people do in 
the factory

Example of ways to use the local environment in English lessons.
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Activity 5

Choose one resource from the grid you produced in Activity 4 or identify an 
aspect or feature of the local or school environment that could be used in a 
topic you will be teaching in your English lessons in the coming weeks. 

Plan the lesson. Prepare and gather all the resources you need. As you plan, 
think about how to introduce the topic, how you will organise the students and 
what kind of guidance you will give them when they go outside the classroom 
so that they stay safe and focused and do not disturb other classes. 

Next, teach this lesson. At the end of the lesson, spend a few minutes with the 
class asking them what they liked about the lesson and this way of working. Ask 
the class what they did not like. How could it be improved? Make a note of their 
key comments.

When the lesson is over, briefly describe in your Programme Notebook what 
your plan was and then evaluate how well you thought the lesson(s) went. What 
was successful? How do you know this? What did the students learn? How do 
you know this? What impact did this lesson have on your students’ learning and 
their attitude to learning English? What did not go as well as you would have 
liked? Why was this? What could you do differently next time to make it better?

In the future, you and other teachers could use these ideas to draw up a year-long 
plan. 

You might also think about how you would tell parents and the local community about 
this school-wide initiative. They could be invited to contribute further ideas for using 
local resources to help students develop their English. 

Later in the programme you will consider other ways of engaging parents in their 
child’s learning. By valuing the knowledge and resources of the community in your 
teaching, you are giving important messages about how you value family support, 
both at home and within school, as well as valuing the wider community’s role and 
links with the school. 

The last Activity in this Unit asks you to try a lesson or series of lessons where you use 
the local environment or community in some way in your teaching.

Summary
In this Unit, we have given you some suggestions about the way you can use the 
resources of the environment and local community in your teaching. The Case Studies 
of other English teachers’ practice and the Activities you have tried show how you can 
use the local environment to plan more stimulating lessons. These, of course, are only 
examples. Not every school will have a senior citizen able to address a whole class, as 
Reem did in Case Study 4. But the last two Activities should have stimulated you to 
think about a range of ways that you can make use of your local environment in the 
teaching of English.
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The outcomes from activity-based teaching of this sort are often captured in 
classroom or corridor displays of students’ work and presentations – a theme we will 
be discussing in the next Unit. Students often hugely enjoy presenting what they have 
learned. During the planning process and rehearsing, they have to think about the 
key facts they wish to talk about and how to make these clear to the audience. This 
discussion will deepen their own understanding and reinforce their learning. 

Part of your role as a teacher is to ensure that such experiences are part of every 
student’s school life and to develop your students’ self-confidence, as well as to build 
their skills and competences as learners. Exploiting the local environment
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Module 1 Unit 3: The learner-centred, educationally 
stimulating classroom environment
Introduction
Welcome to Unit 3 of Module 1: Developing Active Pedagogies. This Unit looks at how 
you can manage and organise your English classroom to make it more conducive to 
learning and more stimulating for your students. 

The way the classroom is organised influences how both you and the students behave 
within it. Our focus in this Unit is ‘the classroom environment’ as it is seen by you, the 
students and other people, such as parents. As you know, the classroom environment 
is much more than what you see. The quality of teacher-student relationships, 
the nature of the interaction between students, and all those implicit and explicit 
assumptions about how learning in English proceeds, are all important elements in a 
good classroom environment. You will explore these issues in other Units, but in this 
Unit you will focus on the visual, perceived environment. 

Research tells us that the way any classroom is arranged has an impact on the quality 
and the type of learning, and on the students’ involvement, attention and overall 
well-being. When organising your classroom, you need first of all to think about the 
aim of the lesson you are going to teach or the type of activity you are about to do. 
The starting point for organising most classrooms is the layout. The way you arrange 
the tables will send messages to the students about what to expect during the lesson. 
For example, if the English classroom is arranged with four chairs around a table it 
suggests that the students will be expected to talk to each other during the lesson. 

A traditional classroom arrangement leads to a more teacher-centred approach.

You may think that a classroom arranged in the traditional way – with students sitting 
in straight rows facing the front – is easily managed, that you can see all the students’ 
faces and that they can easily see you and the board, and you can control their learning 
and behaviour more easily. However, it is said that the traditional classroom is more 
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adapted to a teacher-centred approach than to a learner-centred approach, and that it 
limits interaction between students. There are other arrangements that you can use to 
enable more active learning to take place in a communicative English lesson.

See, for example, the U-shape picture below. In this setup, the students can see you 
but are also in face-to-face contact with each other, which allows for much more 
interaction among them.

A U-shaped desk arrangement allows you to 
get closer to all students quickly and enables 
interaction among students.

Group tables can help in developing teamwork 
skills or in grouping students of similar ability 
levels.

Another classroom layout that could be used is table groups. This can either be a 
temporary arrangement for certain activities, or it could be a permanent arrangement, 
which would allow you to organise group activities on a very regular basis.

There are some classroom environments where the space is so limited or the desks 
are fixed or so heavy that it is difficult to change the basic layout. In these contexts, 
however, it is still important to think about ways that students can interact. In Unit 
1 we talked about pair work and how pairs can usually be easily turned into fours. 
Sometimes there is also the opportunity to work outside the classroom. This Unit will 
help you to think about different ways your students can be actively engaged with 
their learning through the way in which the classroom is arranged.

Teacher Development Outcomes
By the end of this Unit, you will have developed your:

•  understanding that the classroom environment influences the behaviour of 
teachers and students;

•  own classroom environment to create a positive learning atmosphere that 
contributes significantly to the English learning of all students.
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Activity 6

Think about your own classroom or the classrooms you teach in. Use your 
Programme Notebook to note down the ways you think you could develop 
your classroom to be a more stimulating learning environment. When you have 
completed this Unit, look again at the list and reflect on any ways you might like 
to amend it.

We know that some classrooms are easier to adapt than others. But a great deal 
can be done in even the most difficult of environments. Some of the programme 
writing team recently visited an urban school that had been created from a large 
house. Instead of regular-sized classrooms, the rooms were a variety of shapes 
and sizes, including some that were quite small. The teachers, however, had 
created a wonderful learning environment. The walls of the rooms were full of 
displays of students’ work and posters prepared by teachers. In the areas outside 
the classrooms the teachers had set up small displays. 

Case Study 6 below shows how one English teacher tried to enhance her classroom 
environment.

Case Study 6
Alia worked at Deir Al-Balah School for Girls in Gaza. She was new to the school and 
decided that she would begin with her Grade 7 class to try to get them to speak in 
English as much as possible, both to her and to each other. Towards the end of each 
English lesson, she set up a short competitive game to test her students’ knowledge 
of the new language she had just taught them. In addition, she taught them the 
language that surrounded the actual competition, such as ‘ It’s our turn’, ‘She cheated’, 
‘We won that point!’ ‘That’s not fair’, ‘That’s good’ and so on. This got them speaking in 
English and gradually they began to use some of the expressions spontaneously. In 
addition to this, whenever a student said something in English that impressed her – 
English that was incidental to the actual content of the lesson – she praised them.

Alia wanted to celebrate the fact that the students were beginning to use more English 
in her lessons, but she also wanted to improve the classroom environment, which was 
rather bare and uninspiring. She found a large, portable piece of board and painted a 
large tree with many branches and no leaves on it. Whenever a student said something 
in English spontaneously, Alia made a note of it and the name of the student. At the 
end of the lesson, she gave the student a leaf-shaped piece of paper on which they 
were to write what they had said. The student then stuck this to one of the branches. 
Gradually the ‘English tree’ filled up with leaves and it became an image of the growing 
knowledge of the class.
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An ‘English tree’, improving the classroom environment and celebrating expressions spontaneously 
used by students in the lessons.

Comment
Students have strong and rich personalities and their natural curiosity responds 
to a variety of stimuli. Students need to be able to discuss and present their ideas. 
Classroom displays, such as the one Alia’s class created, provide a stimulus for 
discussion during lessons and break periods. This can only help students’ learning and 
keep their interest. Displaying and presenting work is an important way to use the 
classroom environment in the learning and teaching process.

Displays make a classroom more attractive, but their purpose is more than just 
aesthetic. Displaying and presenting work helps students learn. It also boosts self-
esteem, a very important component of successful English language learning.

Activity 7

Have you ever thought about how students are surrounded by the English 
language – sometimes even in the most unlikely places? For example, the store 
cupboard at home will be full of packaging that has English instructions and 
ingredients written on it. This Activity suggests that you use an example of 
this in one of your lessons and make a display of it in order to heighten your 
students’ awareness of the language.

The day before the lesson, tell the students that the next day you want them to 
bring in objects (such as tins or jars) from their home on which English appears.
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Objects from outside the classroom can also be teaching and learning resources.

When you teach the lesson, use the objects that the students have brought in 
to support the lesson and reinforce their learning. You could use the packaging 
to see what the most common words are (most likely articles such as ‘the’ or 
conjunctions such as ‘and’) or as a ‘find the word for …’ competition.

Here is another example. The following is written on the side of a rice packet:

How to use: For best results we recommend you soak the rice in cold water for 30 
minutes.

1. Take a large pan and add 2 measures of cold water to 1 measure of rice.
2. Bring to the boil, reduce to a low heat, cover and simmer for 10 to 12 minutes.
3. Remove from heat; allow to stand covered for 5 minutes.

If you take all of the punctuation and spacing out of the text, a good reading 
comprehension exercise would be for the students to reinstate them. Without 
punctuation and spacing the text looks like this:

howtouseforbestresultswere commendyousoakthericeinc oldwaterfor30 
minutestakealargepanandadd2measuresofcoldwaterto1measureofrice bring 
totheboilreducetoalowheat coverandsimmerfor10to12minutes remove 
fromheatallowtostandcoveredfor5minutes.

Once the students have replaced the punctuation, you can then show them the actual 
text on the actual packet of rice.

Think how you could use the objects the students have gathered together in a display 
to support, reinforce and extend their learning. Remember that displaying students’ 
work can have a very positive impact on their self-esteem, motivation and attention 
span.
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After the lesson, reflect on your experience and answer the following questions:
•  How well did the lesson go? How do you know this?
•  Were the students more motivated?
•  Did the display encourage the students to look at the work and talk about their 

ideas?

Comment
Whatever form your display takes, you need to make sure that it is done attractively 
and informatively. What labels will you make – will they all be in English? What type of 
print will you use? If you put written text too high up and it is in too small a print then 
no one will be able to read it. Make sure any text you use can be easily read and that 
diagrams are clearly labelled and have a title. Putting the name of the person who did 
the work is also important, so that they gain the credit for their good work. You need 
to think about what is written on displays and whether this is in the form of giving 
information or asking students to look and make up their own minds about ideas.

Displays as tools for the learner-centred approach
As your students work through activities and tasks, add some of the outcomes to your 
displays so that they are constantly changing and students are always interested. 
Making displays interactive is also another way to make your classroom a stimulating 
place to be. You could make a display of objects without labels and ask students to 
write down their answers to the question ‘What’s it called in English?’ Later, check to 
see how well they did.

Perhaps you could display their written work in English on the wall. For example, Said 
in Case Study 5 could have made an attractive display (after the event) of all of the 
treasure hunt clues with a map of the route the Grade 8 students took. 

You might use students’ English written work to stimulate other students’ thinking. 
For example, imagine your students have been writing profiles or descriptions of 
famous people. From this you might create a ‘Guess who?’ display. One student could 
write a description of, for example, their favourite footballer on a piece of paper. A 
photograph of the footballer is stuck on the wall. The student’s description, with the 
title ‘Guess who?’, is stuck over the photo at the top only, so it can be raised to reveal 
the photograph (like a cat flap). This is an excellent resource that can be used with 
other English classes as a reading activity.

Perhaps you have already produced a visual display in your classroom and have seen 
that it stimulates students’ learning, increases their motivation and self-esteem, and 
improves the classroom environment. What could you do to improve and extend the 
display? Could you involve the students in the process? If so, you need to think about 
English accuracy. Any mistakes in English would not be good on displayed work, as 
other students may learn from the display. So getting students to carefully check and 
redraft is an important step in displaying written work.

Research has shown that using displays to stimulate interest in a new topic or sustain 
interest as the topic progresses can have very positive effects on students’ motivation, 
curiosity, confidence and interest, and can stimulate deeper thinking. Creating a 
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successful display reflects the students’ ideas and celebrates their achievements, but 
also demonstrates your care and respect for them as learners of the English language.

Displays can be purely decorative, making the classroom brighter and a more 
conducive environment in which to learn, and this is a valid use of displays. But they 
can also be used as supplementary teaching aids that will enrich, reinforce and extend 
learning. For example, if studying a particular English-speaking country, a display of 
pictures and information about the country could extend students’ knowledge. Or 
if the textbook focuses on a particular topic, you could extend this by finding and 
displaying extra information. For example, the topic of ‘Communication’ could be 
an opportunity to put up a display of how social media works together with some 
examples of Instagram and Facebook pages written in English.

Social media such as Facebook and Instagram can be a source of inspiration to make a display 
about communication.

Some display material may be longer lasting, such as the ‘English tree’ in Case Study 6 
or phrases students will need regularly, such as ‘I’m sorry I’m late, I was …’.Other long-
lasting charts could show verb tables that students need to remember or vocabulary 
they need to learn. Another idea is to display the classroom rules and the students’ 
responsibilities in English. The value of these more permanent displays is that students 
can refer to them at any time when they are struggling for the required information. It 
is important that these long-term displays do not become too old and scruffy because 
of being left in one place and not being cared for. Making sure that they are moved 
around and repaired as necessary will mean that students continue to be interested in 
and use them. You could involve the students in this, which will have a positive impact 
on their motivation and learning.

There are various ways that you can ensure that all students have some of their work 
displayed. One way is to have a ‘whole class’ display where one piece of work from each 
student is displayed – students could be included in the decision as to which piece of 
work this will be. They could even write why they think this is their best piece of work 
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and what they think they learned from it. Another way is to celebrate effort as well 
as perfect work, as this can also help the class to support each other more, especially 
when a student finds some work more difficult but has tried hard to succeed. 

All work should be named on the front, if possible, so that others can acknowledge 
the student’s achievements. Displays and presentations of work are rich sources of 
assessing and celebrating students’ learning. Displays can also provide extra tasks for 
students to do when they have finished their work or during break times.

A permanent display – like this one of classroom rules – gives students the chance to be reading 
English wherever they look.

The next Activity asks you to develop your classroom environment through displays 
and to use them in your teaching to gain students’ attention and interest.

Activity 8

As part of a topic you are introducing, make a small display on a wall or in a 
corner of your classroom. Use the display to introduce the new English topic and 
ask open-ended questions so that you can gather information about what the 
students are interested in and what they already know about the items in the 
display. Here is an example:

You could use English-speaking websites to find out what is said about the city 
of Petra in Jordan, for example, and print out photos of Petra to create a display. 

Show your students the display and ask them what they know about Petra. 
Expect answers such as ‘It is very beautiful/interesting/one of the Seven Wonders 
of the World’. Focus then on the photos you have displayed of the city from the 
various websites. Ask in English how the reader’s attention is attracted to the 
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information and why they think it is one of the Seven Wonders of the World. 
Ask them to look at the words used to describe Petra. Introduce more focused 
questions to highlight key ideas you want to pursue in the lesson, for example:

•  Have you ever been to Petra? What attracted you the most?
•  Where is Petra located exactly?
•  What makes Petra different from other places?
•  How would you describe Petra?
•  If you had the chance to visit Petra, which site would you like to see first and 

why?

The class then writes questions they would like to know the answers to about 
Petra. Different students then volunteer to take away a question and find the 
answer to it for the following lesson. This gives students the opportunity to 
research the answers (for example by using the internet) and provides ample 
material to add to your display.

Create a similar display designed to introduce a topic coming up in your 
textbook.

In your Programme Notebook, make a note of the display you used. Also make 
a note of your own evaluation of how successful the display was in supporting a 
question-and-answer session. Did all the students become involved? Were you 
able to draw out key points from using the display? How could you improve the 
lesson next time you do an activity like this? Make notes of possible changes you 
could make.

Comment
Stimulating interest, keeping attention, extending thinking and recording progress 
are just a few of the many reasons why display is such a powerful medium in the 
classroom. Having one display can save on the need for resources for each individual 
student or groups of students.

Involving all students in displaying work is a powerful way of showing your students 
that their work is valued. It creates a sense of achievement and can vastly improve their 
motivation, but it needs to be approached sensitively. It is important that this does not 
make some students feel excluded or a failure because their work is not displayed.

If there are problems because the school is double shift and display space is difficult, 
then think about starting a regular newsletter that could be distributed among parents 
and students. You could scan examples of students’ best work, get students to write 
short articles in English with Arabic translations about what is happening in school, 
and advertise important school dates, for example for parents’ meetings. This could 
then be given or emailed to parents or put on a Facebook page for all parents and 
students to see.
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Summary
Few things motivate students more than ‘presenting’ their work. Good, active teaching 
captures that motivation and uses it. In this Unit, you have explored ideas about how 
to create a learner-friendly environment, but also the reasons why it is important. 

We know that it is difficult to use the classroom environment in this way in every 
aspect of your teaching, but students should feel positive towards the place in which 
they learn. There are several reasons why this is important:

•  Presenting work is one of the best ways to learn – allowing students to present 
their work is particularly good for learning and encouraging deeper thinking.

•  Such presentations build students’ self-esteem by showing respect and joy in the 
work produced.

•  Organising the classroom in different ways stimulates interest and raises 
motivation.

As you develop your classroom environment, it is important to be clear about your 
purpose and to ensure the students understand this too. Take time to reflect on any 
changes you make, and modify and adapt your changes in the light of the impact they 
have on your students as learners. 



35Module 1: Unit 4

Module 1 Unit 4: Developing professional knowledge, 
skills and understanding
Introduction
As an English teacher, you have a duty to keep up to date with new ideas about English 
teaching and learning so that you can give your students the best possible chance to 
reach their potential. This is particularly important for English teachers as the language 
changes so rapidly with, for example, technological advances. One of the reasons 
all countries are seeking to improve school systems is because of the link between 
educational achievement and economic and social progress. Technological progress is 
changing the nature of work, and in the future more and more people, from different 
walks of life, will need to be almost continuously retraining. Teaching is no different, as 
technology will impact more and more on the classroom. Also, our understanding of 
teaching and learning is growing significantly – through research into how the brain 
works and the impact of different teaching strategies on students’ learning.

Modern technology will impact more and more on the classroom.

There is increasing interest in the different ways such professional development can be 
organised. The following general trends can be identified in many countries.

First, there is an agreement that training should be continuous throughout a teacher’s 
career. Initial teacher training (prior to taking up a job) is important, but it must be 
complemented by good in-service professional development opportunities. Second, 
there is much evidence to suggest that in-service training is most effective when it 
happens close to or in the classroom. Third, training works best when teachers have 
the opportunity to share their ideas with other teachers over a period of time. And 
teachers particularly value the ideas of their immediate colleagues, the people they 
work with on a daily basis.

This programme focuses on the development of interactive approaches to teaching 
and learning of English in Grade 7 and above – that is, teaching in ways that actively 
engage the learners in thinking and doing. And here we want to make an important 
point. The same arguments and rationale used for promoting a more active pedagogy 
with students are also relevant for professional learning. Teachers appear to learn best 
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if the training is ‘practical’ and ‘hands on’ and links are made with research and theories 
of teaching and learning. That is the reason why this programme is based around 
activities that must be carried out in the classroom, at school and often with other 
teachers. 

In Units 1 and 2 we talked about learning as ‘constructing’ knowledge and 
understanding. This also applies to the knowledge you can develop around your 
teaching. In fact, a phrase that is often used today is the knowledge-creating school.

Two ideas behind this concept that are important to understand are:
•  communities of practice;
•  distributed learning.

Many recent studies of how people learn have focused on the need to develop strong 
communities of learners, where people feel confident with each other and where 
newcomers can gain the help of more experienced members. There are all sorts of 
examples of these communities of practice, from an apprentice carpet-maker working 
with more experienced colleagues, to a design team building a new aircraft. 

There is now a wealth of research that has examined how such communities work. 
We can see how effective teams become mutually interested and engaged around 
certain patterns and ways of working. They develop a shared repertoire of strategies 
and resources that are available for everyone to use. The learning is very much centred 
or ‘situated’ in the culture, ideas and context of the group. They learn from each other 
in a mixture of formal and informal ways. The effectiveness of the group does not 
depend on everyone acquiring exactly the same knowledge. It depends more crucially 
on the way knowledge and learning is ‘distributed’. In other words, different ideas 
and knowledge are ‘distributed’ among the group. No one picks up exactly the same 
knowledge and understanding as those they are working with.

The success of humans in this world has depended on their ability to cooperate with 
each other from the earliest days of hunting animals and planting crops through to 
the more technological forms of cooperation that we can see today. The knowledge-
creating school, therefore, is about more than any one teacher. It is about teachers, 
and others, working as a community to improve aspects of the school and raise the 
achievements of all the students. To achieve this, teachers need to have positive 
attitudes and opportunities towards ongoing professional development. UNRWA’s new 
policy for teachers has this as a central concern and professional development is one 
of the criteria for progression in the teaching career. The SBTD II programme provides 
opportunities for discussion about the strategies and activities you undertake that will 
help you to think more deeply about your roles and responsibilities as a teacher and, 
more specifically, an English teacher.

Teacher Development Outcomes
By the end of this Unit, you will developed your:

•  awareness of the importance of professional development as an ongoing, career-
long process;

•  understanding of and ability to use the many ways of developing your professional 
practice.
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Case Study 7
Sara was working as an English teacher in Faluijeh Girls’ School in Lebanon. She had 
been teaching Grade 7 for three years and felt very confident with the lower grades. 
This year she was teaching Grades 11 and 12 and was much less confident. From 
her initial training to be a specialist English teacher, she knew that her own English 
ability was not as strong as it needed to be, particularly to teach these higher grades. 
Her grammatical knowledge was proficient but she felt she needed to increase her 
technique in teaching fluency. For this reason, she sometimes had to follow the 
textbook very closely in her teaching and she had to prepare very carefully ahead of 
each lesson, trying to predict what might be asked around any particular topic. She 
heard other teachers talking about activities in English that she had not yet attempted 
with her class.

Her friend Zaina, another English teacher, had been teaching for seven years. At the 
beginning of a holiday, Sara shared with Zaina her worries about teaching the higher 
grades. She told Zaina that she was working through the textbook with her classes, 
but that she knew some students were not making as much progress as they might 
and others were bored. She felt she was holding them back because of her own lack of 
confidence in the teaching practices. She also admitted that many of the students did 
not seem to enjoy English as much as other subjects.

The two friends talked things through. Zaina, who had spent many hours developing 
her English and tried many different ways of engaging students in her lessons, gave 
three suggestions about how Sara could develop her own English:

•  First, she suggested that Sara came to observe some of her lessons to look at 
different aspects of her teaching and then share her thoughts. This way they could 
both learn from the experience and improve the effectiveness of their teaching. 
For each session they decided to identify a focus for the observation, such as 
questioning techniques, student interaction or group-work activities. 

•  Second, Zaina said that she never really got a chance to just chat in English 
anymore and would very much like the opportunity. She would organise a weekly 
event every Wednesday after school when anyone in the school who wanted to 
practise their English through conversation could come for an hour. She would ask 
the Principal about the possibility of arranging for refreshments to be served and 
would think of a topic to start off the conversation each week.

•  Third, Zaina said that she had developed some English extension work cards. She 
used these with students in Grades 11 and 12 who finished their class work quickly. 
While those students worked on the extension tasks, she was able to spend more 
time with the students who were falling behind. Zaina said she would lend the 
cards to Sarah to look through during the holidays as, not only were they good 
for the students, but she thought they would help Sara increase her cultural 
knowledge of English.
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Comment
Learning from one another is an essential part of your ongoing professional 
development. In the Case Study, Sara and Zaina learned together and supported each 
other as they tried out new ideas and ways of working. As they reflected on how things 
went, they were able to refine their teaching skills. More importantly, the strategies of 
developing Sara’s English really worked and, as she gained confidence through talking 
with others in the conversation sessions, she became more adventurous in trying some 
of Zaina’s teaching ideas.

Working together is a very effective way for teachers to develop skills and ideas.

The programme writing team recently visited a school that organised ‘demonstration 
lessons’. Here a teacher would agree to teach a lesson with other teachers watching 
(not too many, as this could distract the students). The teacher would share their lesson 
plan with the observers before the lesson and then teach the lesson. On the day we 
visited, the observers had decided on one particular focus for their observations: the 
amount of English the students used among themselves and the strategies the teacher 
employed to encourage this. After the lesson, the teachers met to discuss how much 
the students were involved and the quality of their spoken English. The good elements 
of the lesson and the points where the approach might be changed next time were 
discussed as a group. The group was also able to ask questions of the teacher about 
how she had achieved some very effective, fluent interactions between the students.

Zaina and Sara’s way of working in Case Study 7 shows the beginnings of building up a 
‘community of practice’. By extending and supporting such ways of working, the Head 
Teacher/School Principal can assist the growth of reflective practice in school. Such an 
open and supportive climate can only benefit both teachers and students. Learning 
communities also extend beyond the school. We often talk of how important the wider 
networks of support can be. In fact, Zaina’s extension cards had been developed in 
a workshop on teaching good linguists in Grades 11 and 12 that was run three years 
earlier by an English Education Adviser. Both Sara and Zaina were displaying their 
professionalism by identifying a need and finding ways to meet it. So, professional 
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development can be quite formal, such as taking part in this programme, or quite 
informal, such as one teacher helping another. Both are important.

Next we want you to think about yourself and your own needs in terms of your 
professional development as a teacher.

Activity 9
Think about your own teaching over the coming five or six months and identify 
one thing you would like improve about your teaching. This does not necessarily 
have to be an area of weakness (such as Sara felt about her level of spoken 
English in Case Study 7). It may be an area that you have been teaching quite 
well, but where you feel you could push the boundaries a little further. In your 
Programme Notebook describe what you would like to improve. Then write 
the ways in which you feel you could professionally develop this aspect of your 
teaching. The following questions might help you think through your ideas.

•  What does the task of developing this aspect of your teaching entail?
•  Do you need to obtain more information about this aspect first? How would 

you do this – through books or online resources?
•  Do you need to talk to colleagues and share ideas? Perhaps you could work 

with a colleague and try new ideas together so you can share experiences 
and reflect on the improvements.

•  What exactly are you going to try? For how long?
•  How will you know it has improved your teaching practice?

Perhaps you could begin by planning a lesson with a colleague, teach it to your 
respective classes and afterwards discuss how it went. The following questions 
will help you reflect on what you did and what happened:

•  How did the students react to the lesson?
•  What did they learn? How do you know this?

Reflecting on your practice; thinking about improvement
This Unit has considered ways in which teachers can try new activities and tasks within 
the classroom. It is important to consider two related concepts that will help you think 
more deeply about improving your practice:

•  the development of reflective practice;
•  the building of pedagogic knowledge.

The concept of reflective practice has been used extensively in the education and 
training of teachers and also in other professions. There is significant literature on the 
way reflective practice has been used with nurses and doctors, for example. The idea 
is that you select for yourself ways to improve your practice and judge the best way to 
reflect on those changes. The approach respects the way you make decisions about 
which strategies to use in your classroom to make your teaching more effective.

Reflective practice recognises that teaching cannot be effectively carried out by 
merely following the syllabus or textbook. Students require a variety of experiences 
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to build up their knowledge if they are really to understand topics. Three concepts are 
associated with reflective practice. These are:

•  knowing-in-action;
•  reflection-in-action;
•  reflection-on-action.

These are processes that good teachers use on a regular basis to think about their 
effectiveness.

Knowing-in-action refers to that intuitive, spontaneous knowledge that allows 
teachers to manage a lesson in ways they do not need to think about explicitly 
beforehand or during the session. They just do it when a response, action or change 
is needed. For example, an experienced English teacher knows how to pace a lesson 
or language learning activity so that it finishes at a meaningful place but on time. 
Experienced teachers do not necessarily plan for this. They do it, if you like, by instinct. 
They are able to judge how long an activity will last from experience and because they 
know their classes well.

Reflection-in-action is where teachers do need to think consciously about the best 
way to proceed. An example might be when a student gives an unexpected but 
interesting answer to a question. Do you follow it up? Do you say how interesting that 
idea is and that you will follow it up later? Do you explore that student’s ideas a little 
further to see if there is a link to the original question? Here you are reflecting on ways 
forward while actively teaching. Good teachers become confident at making these 
sorts of decisions, especially if they have clear learning objectives for the lesson.

Reflection-on-action is something you do after the event. Good teachers think back 
and ask themselves: Did the lesson go well? Why? If not, why not? How could I have 
done that more effectively? They might be thinking about the lesson as a whole, or 
particular moments in the lesson. Reflection-on-action is the most important part 
of professional learning. By reflecting on your practice, you improve your intuitive 
knowledge (knowing-in-action) and your classroom decision-making (reflection-in-
action).

These three ways of reflecting are often called the cycle of reflection, which we have 
represented in the following diagram:

The cycle of reflection.
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Developing professional knowledge, skills and understanding 
Professional development is about making this cycle of thinking and reflecting part 
of your daily work. The essence of the reflective cycle is asking yourself pertinent 
questions about what you do in your classroom and thinking about aspects you 
would like to change and improve. Having tried out a new approach or strategy, you 
need to consider what worked well and why. Then consider what did not go as well as 
anticipated and think of ways to change your approach in these cases. 

As you try new ideas, you will begin to identify those strategies that work for you and 
also start to raise questions about how you would like to develop your professional 
knowledge and skills further. From this, you can form your own plan for continuing 
professional development (CPD). Identifying your own CPD needs will become easier 
as you progress through the SBTD II programme. 

Another approach to help develop your skills of reflection and identification of 
professional needs arises from the work of researchers who have looked at teachers’ 
pedagogical knowledge (teachers’ knowledge about the practice of teaching). They 
represent this in overlapping circles. Look at the diagram below.

A teacher’s professional knowledge is a combination of their professional, pedagogical  and school 
based knowledge.

A teacher’s knowledge can be seen to have three interrelated elements:
•  subject knowledge;
•  school knowledge;
•  pedagogical knowledge.

Subject knowledge refers to the knowledge we have about subjects and topics 
being taught in the curriculum. If someone did higher-level studies in English (at, for 
example, a university) they will have acquired knowledge way beyond that taught in 
Grades 7–12. 

That subject knowledge then has to be transposed into school knowledge, so that it 
matches the requirements of the school curriculum and would be possible for a Grade 
8 or Grade 9 student to understand. When you transpose subject knowledge to school 
knowledge, you have to be careful that the subject knowledge is not distorted in ways 
that make it ‘wrong’. 
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School knowledge is about how to explain things clearly to students, and to do this 
you need to use ideas and strategies that go beyond just knowing the subject well. A 
first point of reflection might be: Do I have sufficient subject knowledge of the topic or 
topics I am about to teach? If not, how can I acquire that knowledge?

As a teacher thinks about school knowledge, they are also thinking about the best 
pedagogic strategies to teach a topic and here they are calling on the depth of their 
pedagogical knowledge. It is important to use appropriate teaching strategies to 
ensure that the students can make sense of the subject matter you are teaching.

You can use the reflective cycle to improve your subject knowledge and your 
understanding of school knowledge while also expanding your repertoire of 
pedagogic skills. Sometimes the pedagogic skills and knowledge are referred to as a 
professional tool kit. These are cultural and professional tools such as:

•  stories you can tell to illustrate a point, such as a fable or other story with a moral;
•  analogies, such as an image of a swallow skimming across a pool to drink to 

illustrate the reading skill of skimming a text;
•  ways of using pair work, such as playing word games in pairs to develop 

vocabulary;
•  different types of explanation, such as using flashcards on the board to play with 

word order;
•  different kinds of questioning techniques, such as using open-ended questions (for 

example: ‘What vocabulary do you already know relating to this topic?’);
•  different ways of organising activities to enhance learning, such as using board 

games such as ‘Scrabble’ for students to practise their spelling in English.

In this programme we want you to be thinking about how you can expand your own 
‘toolkit’ of ideas and strategies. This is achieved much more effectively when teachers 
share ideas, and the next Activity will involve you working with a colleague.

First read Case Studies 8 and 9.

Case Study 8
Ahmad has been teaching English to Grade 8 for two years at Taibeh Boys’ School in 
Jordan. Last year, Ahmad developed a file to record his ideas for his new scheme of 
work and his thoughts as they developed. He organised the units for each semester, 
planned his lessons and wrote his own reflections on what had happened. He included 
ideas about how to modify lessons to make them better after implementing the 
planned lessons. At the beginning of this year, he went through his file and found the 
following notes for the Grade 8 curriculum:

For the first unit, which was on ‘Present simple and present continuous though the 
topic of “Sporting life’’’, he had wanted to make the topic more engaging than the 
textbook. He had written to himself: 
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1. Find photos of different Olympic sports from London 2012.
2. Find a video clip from YouTube of sports commentary with 

examples of these tenses.
3. Need to ask PE staff for the rules of football – adapt these 

for Grade 8 – embed lots of verbs in present simple – arrange 
to show students how to dribble and then pass football- 
ask PE staff to demonstrate – me to explain in English.

Ahmad’s thoughts on his teaching practice, recorded in his file.

Then he moved to the second unit on ‘The past simple’ and found a list of successful 
activities that could be done this year too:

Ahmad’s listing of  successful activities that could be used in his teaching.

1. Show photos of past Olympic Games.
2. Students to ask their grandparents and other elders in the 

community what sports they played at school and which 
Olympic Games they remembered and why. (Need to do 
this a week before the lesson so they have time to gather 
information.)

3. YouTube video really good – students loved it. Activity - 
students watch video of clips from the last six Olympic 
Games ending with London 2012 and tell their partner which 
events they liked best and why.

4. Need to give plenty of time as class really loved the video and 
wanted to watch it twice.

Having looked at these notes, Ahmad made three lists drawn from his file that included 
these suggestions he made last year. One was a list of topics that he needed to read 
more about to enrich and broaden his knowledge. The second was a list of topics he 
had taught from the textbook where he wanted to improve his lessons. He planned to 
discuss his ideas for this with other English teachers, using the time between lessons 
and at the end of school. The third list was of things he needed to think about when 
planning his lessons, such as how to organise the students, the furniture and the 
resources, and ways of managing the students at different stages in the lessons.

Comment
By keeping a file over the year, Ahmad had a record of what he had tried. The 
comments he had made on the success or not of different strategies would help him 
plan better lessons the following year.

The SBTD II programme asks you to keep a Programme Notebook to record, like 
Ahmad, your experiences of working through this programme. Alongside this you 
will have a Portfolio, which will be a formal record of your having participated in the 
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programme. It will include samples of some activities that you have completed and 
your reflections on the experience. You need to read the Portfolio Handbook to find 
out exactly what is required of you. The Portfolio will be explained to you at the first 
meeting before you start the programme.

The Programme Notebook is for you to note down your thoughts on the activities 
you do and your suggestions for how to extend and develop your teaching and ways 
of working. Keeping a Programme Notebook or other reflective diary will help you 
to develop your ability to reflect, if you use it regularly and are open and honest in 
the comments you make about your practice. The Programme Notebook is for your 
personal use to record your experiences when teaching. You do not have to show it to 
anyone, but you could share selected aspects of your writings with trusted colleagues 
to help you think through ways of dealing with particular issues in the classroom, such 
as how to organise groups or how to do displays. As you study this programme, you 
have been and will continue to be asked to make notes in your Programme Notebook, 
but even when you are not asked you can use it to write down any concerns you have 
about your students, or about how to organise them and your classroom. It is not easy 
to retain everything in your head when teaching all day, and so jotting down pertinent 
questions or issues you want to explore will help to start you thinking about how to 
modify and adapt what you do in the classroom to improve and develop your teaching 
skills. 

How you organise your reflecting is very much a personal matter. In the next Case 
Study, you will see how one teacher organised a file to hold his lesson plans and the 
resources and strategies that he used in his teaching. It would be useful for you to have 
a similar file/notebook of your lesson planning to refer to when you participate in your 
school and field meetings or local meeting about the programme.

Case Study 9
Ali, an English teacher, had just finished at university and started working at ANC 
School in Jordan. 

Ali was assigned to teach English to Grades 7–10. His friend Fares had taught these 
grades the previous year and they exchanged ideas about the strategies to be used. 
Fares showed him a file he had created during the year. Ali looked at a page of the file.

StrategiesResourcesTopicsClass

Cards for Kim’s Game. Pairs 
have set of cards face down 
and have to make pairs of 
identical cards. They only win 
the pair of cards if express 
an opinion in a sentence of 
at least 10 words in correct 
English.

Pictures 
of school 
subjects 
from clip 
art made into 
class sets of 
cards –1 pack 
per pair of 
students.

SchoolGrade 
7
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Groups of 3 students choose 
one of the hotels and devise 
role play of conversation at 
the hotel reception based on 
the review they have chosen.

10 bad reviews 
of different 
hotels in 
London from 
Trip Advisor.

HolidaysGrade 
8 

Fares’ file of ideas for the year ahead.

Fares had listed ‘Topics’, ‘Resources’, ‘Strategies’ as three headings across the top of the 
page. As he worked through the year, he made a note of the resources and strategies 
used. One example Fares pointed out was how he tried using group work for the first 
time during a role-play activity. He had not thought how to organise the groups clearly 
enough and so there were a lot of students walking around the classroom talking in 
Arabic because they were not clear which group they were in. His notes said that next 
time he would make lists of each group and make the first name the group leader. He 
would call out the names of each group one by one and then tell the leader where to 
sit and to check they had the right members. 

As he also kept copies of his resources in the file (or a note of where they could be 
found), Fares said it was much easier and quicker to locate them when he needed 
them. 

Comment
The Case Studies above illustrate two important elements that will help you during 
this programme. The first is that working with another English-teaching colleague 
can be very supportive and stimulating. Being able to share ideas, discuss new ways 
of working and adapt them to your classroom will help you think about how you 
currently work and how you can build up a wider range of strategies to use in your 
teaching. As you talk about the issues, more ideas will come to mind. Sharing ideas 
with a colleague about how to resolve a problem will make you feel more confident in 
trying new approaches and give you someone to share the ups and downs of trying 
those new approaches out with. 

The second important element is that keeping notes about your experiences will help 
you develop your ideas and not repeat any mistakes or ineffective lessons. Because 
you can refer to your notes for suggestions and see your comments on how well a 
particular approach worked, you can plan your lessons more effectively. This process of 
reflecting, planning, teaching and assessing the impact of a lesson becomes easier the 
more you do it, and helps you to always think of your students’ needs.

The final Activity in this Unit asks you to work with a colleague to explore what 
preparation you may need to do to teach a topic. This may include developing or 
expanding subject knowledge, school knowledge or pedagogical knowledge.
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Keeping notes about your experiences will help you develop your ideas and not repeat any mistakes.

Activity 10

If possible, do this Activity with another English teacher or teachers who teach 
the same grade as you. Like the teachers in the Case Studies, think about one 
part of your teaching extending over one term or semester. On a large piece of 
paper (or electronically) copy first the part of the syllabus that has to be taught 
in the term or semester. You might like to do this in a column or using circles to 
separate each part of the syllabus. 

Below is an example of the listening activities from the Grade 10 textbook in 
Jordan Field: 

Module Unit Listening topic Page # Purpose and activity

1. A new 
business 
idea

Describing an 
invention

SB/ P. 8 To listen to a text about young 
Jordanian inventor (Samer Abu 
Kouta) who is talking about his 
invention. Students are to listen 
and complete information in a 
box. (Listen for details)

2. The natural 
world

One: 
Rainforests

Radio program 
about life 
on Earth 2. 
Pronunciation 
(final /r/)

SB/P. 
14

To listen to a radio program 
about life on Earth and answer 
questions. (Wh-Qs.) Listening 
Comprehension (Group Work) 
Students listen to the words in 
the box and notice the sound of 
the /r/ at the end of the words. 
Students repeat the words 
(practicing)
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 Two: 
Treasures of 
the earth

A description 
of a precious 
stone, a text 
about the Gold 
Market  

SB/P. 
20 

To listen to a zoologist and 
botanist, Robert Allen, 
describing his favourite 
precious stone. Students are 
to guess the stone and then 
answer questions about it.    

3. Science Three: The 
Nobel Prize

Pronunciation 
(sound /a/)         
2. an interview 
about Alfred 
Nobel and the 
Nobel Prizes   

SB/P. 
27 &28

To listen to a list of words in a 
box and notice the sound /a/. 
They listen and repeat then 
they work in pairs to classify the 
words in the correct column 
in a table depending on the 
pronunciation of the sound /a/. 
To listen to an interview with a 
student about Alfred Nobel in 
order to complete a table using 
complete sentences and then 
answer questions.

Four: 
Science and 
scientists

An interview 
with a scientist

SB/P. 
34

To listen to an interview with a 
scientist in order to determine 
whether statements are true or 
false. 

4. Journeys Five: 
Exploring 
wildlife

A report about 
diving in Aqaba

SB/P. 
46

To listen to a report about 
diving in Aqaba in order to 
answer questions in pairs. 

 Six: 
Planning a 
trip

A description of 
a tour to Wadi 
Rum

SB/P.53 To listen to a description of a 
tour to Wadi Rum in Jordan in 
order to complete a table. 

5. Climate 
and Earth

Seven: 
Weather 
and climate

A radio program 
about the 
weather and 
climate

SB/P. 
58

To listen to a radio program 
about the weather and climate 
in order to answer questions. 

 Eight: Earth A news report 
about what 
archaeologists 
found

SB/P. 
64

To listen to a news report and 
answer questions about what 
archaeologists found and 
where. 

6. Tourism Nine: 
Tourist 
attractions

A report about 
Burj Khalifeh

SB/P. 
73

To listen to a report about Burj 
Khalifeh in order to complete a 
table. 

 Ten: 
Cultural 
tourism

A text about da 
Vinci΄s flying 
machine

SB/P.78 To listen to a text about da 
Vinci›s flying machine and 
number the parts on a picture 
and then answer multiple 
choice questions about it. 
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Now think about your own subject knowledge in terms of listening teaching 
strategies and listening sub-skills. Write down any areas where you think you will 
need to develop this further. Are there ways you could work with other teachers 
to develop subject knowledge in terms of strategies for teaching? Would you 
need to go to a university textbook to do this? Are there other means you could 
explore? List your ideas of how to do this on your chart of the syllabus. 

Finally make a list of the different pedagogic strategies and approaches that you 
would like to use in your teaching, such as using pairs in a lesson so students 
can practise the tone before the listening activity starts, or using a poster 
to present vocabulary needed before students start the task of listening for 
specific information. This does not require the detail of a lesson plan but you 
should be clear, as in the Case Studies, about the different methods you will use. 
Remember, these need to be active and varied, as we discussed in Unit 1, but 
they should also be targeted at enhancing and deepening the students’ learning.

When you have completed your chart, share the information with the other English 
teachers in the school. Agree together how you will support each other, for example 
by planning lessons together, or by completing a chart for the different skills of the 
language, or agreeing to observe each other teach an activity related one of these 
skills, and how to measure your impact and success.

Comment
Teachers usually have a rich repertoire of teaching ideas and pedagogic strategies. You 
probably feel there are so many that it is difficult to carry them all in your head! Some 
of you may already be keeping a file of teaching ideas and resources. If you do not, we 
ask you to use your Programme Notebook for this, as otherwise you risk many good 
ideas being lost and unused. This is another reason why working cooperatively can be 
such a good idea. Talking together stimulates your own creative thinking and that of 
others. Another way to help each other is to observe each other trying out these new 
ideas with your classes. You can sensitively provide constructive feedback to develop 
each other’s classroom practice.

The result of this will be a community of practice where individuals feel free and 
supported by others to explore and question different ways of working in the 
classroom. Communities of practice are dynamic and involve learning by everyone. 
This might mean different learning for different members, but learning based on their 
knowledge and previous experience interfaced with new actions and ways of working. 
One definition for ‘communities of practice’ is ‘groups of people who share a concern 
or a passion for something they do and learn how to do it better as they interact 
regularly’.
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Observation and feedback are powerful tools for improving teacher practice.

Summary
In this Unit we have thought about professional development and your own 
professional development as an English teacher in particular. Occupations such as 
law, medicine and teaching have always had updating, renewal and improvement as 
core professional processes. Some do this better than others, but the UNRWA policies 
are designed to give all teachers the opportunity and entitlement to career-long 
education and training.

Working with other teachers is a feature of building creatively the knowledge base 
for the school. Sometimes the whole staff needs to discuss issues about teaching 
and learning as well as the organisation and management of the school. As well as 
whole-school discussions, working in a pair or small group with other teachers is also 
very valuable. Some of the best experiences in teaching come from working in teams. 
Good schools are expert at identifying issues and getting groups or teams of teachers 
to work together to develop new approaches and programmes. ‘How can we make 
our teaching more active?’ might be one such issue; ‘In what ways can we introduce 
practices and strategies that support inclusion policies?’ might be another (see Module 
5 later in the programme).

Good professional development requires action at all levels of the system – at 
the policy level, at the field level, as a whole-school process and in terms of the 
commitment of individual teachers.








